[image: image1.jpg]What is a pOrtfolio?

e Organized, goal-driven documentation of your professional growth and achieved
compeience

e Collection of documments
s Tangible evidence of 2 wide range of knowledge, dispositions, and skﬂls

e Selfselected documents, reflecting your individnality and autonomy

How do I create a portfolio?

- Working portfolio: where you store artifacts for later nse

Divide into sections '

Label each section - '

Include a copy of the entire standard statemeni at the begimning of each section
Review possibilities for documentation (see attached Iist)

Start saving everything
Look for empty sections

Presentation portfoho where you showcase your abﬂm to someoxne clse
Decide on a container (notebook, expanding file, folder, portfolio satchel)
Label each section

Include a copy of the standard sraiement

Choose artifacts selectively (2 or 3 im each sect:on)

Inchude a rationale for each artifact (brag)

1. What is the artifact . .
2. Whyxsxtﬁledrmdm‘thxsstandard

3. What does it szy about my growing competence -
‘Prescat armactspro:&ssxonaﬂy (check ﬁ:rspeﬂmaandgmmmar)
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[image: image2.jpg]Professionalism/Collaborative Relationships
The teacher fosters relationships with school colleagues, parents,

and agencies in the larger community to support students’
learning and well-being. | -

Explanation of the Dormain
Effective teachers engage in a variety of experiences within and

‘beyond the school that promote a spirit of collaboration,
collegiality, and personal growth. They work in cooperative teams,
endorse collegial efforts, and seek opportunities to work with
parents and the community at large. These teachers recognize
the importance of sharing experiences and ideas.

As teachers expand their realm of interactions, ‘they
recognize how cultural identity plays an important part in the way
others react to the world, how they learn, and how they view
themselves. Community members and events can be powerful
teachers of teachers. Effective teachers learn how fo
successfully use churches, civic, and commumfy—based |
organizations as resources and as ways of motivating and
encouraging positive growth in students. Exposure to these
influences can assist teachers in understanding the frame of
reference within which the community's children operate.
Connecting the school and community requires that the teacher
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Teachers must be receptive to moving beyond the walis of the
school and opening the door to discover the students’ other

learning environments.
- As professionals, teachers must present themselves as

cpproprchz models to their students. Good attendance,
punctuaiity, and ethical conduct are important in projecting a

model of professicnalism.

...adapted from How to Develop a Professional Portfolio — A Manual for Tméhars
by Campbell, Cignetti, Melenyzer, Nettles, Wyman





[image: image3.jpg]Reflective and Responsive Practice
The teacher is a reflective practitioner who continually evaluates the

effects of his or her choices and actions on others (students, parents, and
other professionals in the learning community) and who actively seeks

opportunities to grow professionally.

Explanation of the Domain
A gocd teacher is one who has the ability to learn as much from the students

as they learn from him or her. In-an effort to match instruction to the
needs of students, this teacher spends much time evaluating the implication
of his or her teaching decision in the classroom. This is the mark of a
reflective practitioner. Such self-reflection leads to greater knowledge
about the students, about the subject being taught, and about the act of

“teaching.
Self-reflection also takes place in considering the teacher's

relationships with parents and educational professionals. The responsibilities
of zducators in a democratic society include that of working with a
commumTy of concerned individuals who rally around one central goal -
educating children. Children learn much from their experiencas within their
families and the outside world. Recognizing these facts, the teacher’ musf B
cultivate strong relationships with parents as well as with educational ©
professicnals, constantly reevaluating the effects of his or her decisions on

all whe are involved with the education of the students.
This constant evaluation of choices extends itself cutside The

classroom. Indeed, a teaching professicnal is one who has a need for
continuing education, Certification is only the first step in a long process of
continual develcpment as a professional. 6rowing professionally means
learning new ways to make lesson plans, understand subject matter more
thoroughly, and menage a classroom, among hundreds of other skills. They
must also have the ability to constantly self-evaiuate and act critically. New
ideas together with classroom experience form a stronger theoretical base
from which the tzacher works, ailowing for more effective decision-making
in the classroom. Thus, it is crucial that teachers seek opportunities for
professicnal grcwrh and placz new ideas within the theoretical framework

that already exists in their classrooms.

.. adapted From How to Develop a Professional Portfolio — A Manmal for Teachers
by Campbell, Cignetti, Melenyzer, Nettles, Wyman





[image: image4.jpg]Knowledge of Student Development
The teacher understands how children learn and develop, and can

provide learning opportunities that support their intellectual, social,
and personal development.

Explanation of the Domain
A Teacher working with a particular group of children or adolescents

quickly realizes how each individual is unique. Differing personalities,
learning abilities, inferests, and skills make clear the wide variation in
students of approximately the same age. And yet, in spite of wide
differences, common characteristics unite students within an age
group. Thus, although children and adolescents grow and develop at
different rates and with varied abilities, there are predictable
patterns and sequences to their development.
: Understanding these patterns, sequences, and stages of
development is essential groundwork for a teacher making decisions
about the content and methods of educating a group of students,
* including those with special needs and from diverse cultures:
~Educational practice, to be effective, must be rooted in the:rapidly
advancing research and theory of human development and learning.
Often such theory cannot be translated directly info teaching
practice. However, when the teacher has a broad understanding of how
people learn and develop, this knowledge can be useful in making logical
nypotheses in how best to understand and thus respond to an indivicual

student or group of students.
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carefully observe the responses of students and the effects of their
urricular choices. Rather than "covering material,” teachers must
evaluate the quality of the understanding of the content and the
developmental appropriateness for the instructional strategies used.
Thus, teachers gain knowledge from twe sources about how students
learn and develcp: the fields of human development and psychoiogy,
and their own observations of s?uden‘rs and reflections about their

teaching.

... adsapted from How to Develop a Professional Portfolio — A Manual for Teachers
by Campbell, Cignetti, Melenyzer, Nettles, Wyman .





[image: image5.jpg]Student Assessment
The teacher understands and uses formal and informal assessment strafegies to

ensure the continuous intellectual, social, and physical development of the learner.

Explanation of Domain
The purpose of assessment is to assist students, teachers, schools, and parents in

recognizing what students have learned and to identify areas in which students
need improvement. Teachers gather, synthesize, and evaluate many different types
of information about their students to make effective decisions about instruction.

Traditional assessment has been based on specific information that students
acquire. Observaticns, test on content, and standardized tests are examples of
traditional evaluative measures that provide indicators that suggest learning has
taken place. These traditional measures, however, may tell little about the depth of
knowledge in relation to solving real-life problems. New approaches to assessment
have tried to address this need by focusing on performance samples in which
students demonstrate that they can perform a task such as giving a speech, playing
an instrument, or writing a story. Some of these tasks are called alternative
assessments because they take place in a contrived context. They are an improvised
or created “alternative” to a real-life problem-solving situation. In contrast, ather

performance tasks are authentic assessments because students demenstrate

lecrnmg in a real-life setting. For example, a student might be asked to give a
speech while running for school office. If the student wants to be elected, the
speech must be convincing encugh to accomplish this. This type of authentic
assessment measures nct only the student's ability to effectively demonstrate
skills or solve problems but also the ability to assume responsibility for directing
one's cwn learning. Because of the benefits of using a variety of assessment
strategies, many teachers are helping students to organize their work scmples into
portfoiios. This approach to assessment relies on work samples and performance
t+asks that reflect the academic growth of the student over time. A portfelio
should include a variety ¢f both authentic and aiternative assessment samples, such
as learning logs, journals, criterion-referenced tests, observations, peer evaluation
and self-evaluations, homework, and greup projects. Whatever type of assessment s
used, each should reflect the following three qualities: The assessment sheuld be as
reliable as pbssible, providing dependable, consistent results. In additicn, the i
assessment strategies used by the teacher should be valid, or measure what it
ciaims to measure. Finally, the sirategies should be fair, impartial, and unbiased.

As well as providing informaticn for the teacher about student learning, the
students themselves shouid be aware of how they are to be assessed and how they
are progressing. Assessment criteria and standards should be clear and

communicated to students. Students may aiso contribute to the development of the

criteria and standards.

...adapted from How 1o Develop a Professional Portfolio — A Mamual for Teachers
by Campbeil, Cignetti, Melenyzer, Nettles, Wyman
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Case Studies
Classroom Management

Philosophy

Community Resource
Documents

Computer Programs

Cooperative Learning
Strategies (lesson pian)

Curriculum Plans

-—

Ewvaluations

Field Trip Plans

!

Floor Plans

Goal Statements

Individualized Plans (TEPs)

Interviews with Students,

Tanchane Danande
HEetot-t gyt

Journals
Lesson Plans
Letters to Parents
Management and Organization
Strategies
Media Competencies (slide
projector, VCR, camcorder,

overhead, etc.) ]

Meetings and Workshops Logs
Observation Reports
Peer Critiques
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[image: image8.jpg]Content Knowledge
The teacher understands the central concepts, tools of inquiry,

and structure of the discipline(s) he or she teaches and can
create learning experiences that make these aspects of subject

matter meaningful for students.

Explanation of fhe Domain
Content knowledge is universally considered an essential attribute

for effective teaching and successful learning. The most
meaningful and lasting learning occurs when knowledge is
constructed by individual students. The role of the teacher is to
help learners build their own knowledge by engaging them in
meaningful experiences. In order to create these experiences,
teachers must possess an in-depth understanding of major
concepts, assumptions, debates, processes of inquiry and ways of

knowing that are central to the disciplines they teach.
In every classroom, it is critical that the teacher evaluate

resources and curriculum materials for their comprehensiveness,
accuracy, and usefulness for representing particular ideas and
concepts. Subject matter knowledge would be essential for the
selection and avaluation of curriculum materials and resources.

| Content knowledge also implies an understanding of the
local, state, and national standards which apply to the content
area, as well as demonsiration of effective integrated

programming across conient areas.

...adapted from How to Develop a Professionai Portfolio — A Manual for Teachers
by mebeﬂ. Cignetti, Melenyzer, Nettles, Wyman





[image: image9.jpg]Classroom Management Skills
The teacher uses an understanding of individual and group motivation

and behavior to create a learning environment that encourages positive
social interaction, active engagement in learning, and self-motivation.

Explanation of the Domain
Effective teachers work in many ways to build positive classroom
interactions. These teachers recognize that involving students in this
endeavor not only promotes growth in personal and social
responsibility, but also enhances the development of democratic and
social values. Group rappert is enhanced as students and teachers work
cooperatively to establish classroom norms and rules. Teaching and
modeling effective problem-solving techniques such as conflict
resolution provide motivation for learning, positive social interaction
among children, and positive self-esteem for all. Thus, the effective
teacher strives to create a learning community that fosters group
decision-making, collaberation, individual rasponsibilh‘y; and self-
directed learning. S .
Teachers mTer'esTed in building-and sustaining a positive lear'nmg
climate are aware of the range of behavioral phenomena confronting
them. They recognize that there are situations in which the teacher
will be confronted by students who are uneble to function within the
pcrameters established by the group. In these instances, teachers
must ~ely upon their knowledge of the aspects of motivation. As
reflective practitioners, teachers use this knowledge of theory, along
with their classroom experiences, to construct an ever-evolving
student motivation and management philosophy. This philosophy is
specific enough To guide classroom actions yet flexible encugh to
accommodate the individual needs of students. Therefore, effective
ciassroom manegers understand the need to be able to define
preblems, identiTy alternatives, choose a course of action and plan for
implementation, and consider the possible consequences of a given

action.

...adapted from How to Develop a Professional Portfolio — A Manual for Teachers -
by Campbell, Cignetti, Melentyzer, Nettles, Wyman ‘





[image: image10.jpg]Pedagogical Preparation
The teacher understands how students differ in their approaches

to learning and creates instructional opportunities that are
adapted to diverse learners. The teacher plans instruction based
on knowledge of subject matter, students, the community, and

curriculum goals.

E\'p/anaflan of the Domain
There are broad differences in students and the skills they bring

to the learning environment. These differences include varied
learning styles, diverse cultural backgrounds, and exceptionality
in learning. The effective teacher understands how children
differ in their development and approaches to learning and is able
to adapt strategies and environments to meet specific needs of
children. Therefore, a major role of the teacher is to assess each
student’s developmental levels and abilities in all areas and match
learning environments and experiences appr‘opmafe!y To fulfill

this role, a teacher must be an astute observerof students and a
- professional who can use observational data to diagnose, guide,
and instruct. Further, the teacher must design instruction that
helps use students’ strengths as the basis for their growth. In
+his classroom, students are valued for their uniqueness and they
learn to respect his in one another. The classrocm environment
+hen becomes a learning community in which individual

differences are respected.
Teachers need to be able to crzate short-range and long-

term plans that are linked fo student needs, yet be ready to
respond to unanticipated classroom events and adapt those plans
+o ensure student progress and motivation. While in the
classrocm, teachers need to'be reflective of their current
practice and be open tc adjustments and revisions that become
necessary in working with a diverse group of students.

...adapted from How to Develop a Professional Portfolio — A Manual for Teachers
" by Camptell, Cignetti, Melenyzer, Nettles, Wyman :





[image: image11.jpg]Instructional Delivery
The teacher understands and uses a variety of instructional strategies

to encourage students’ development of crmcal thinking, problem
solving, and performance skills.

Explanation of the Domain

Teachers deal daily with many complexities, including differences
among their students in terms of abilities, attitudes, and learning
preferences. For these widely varying students, there are multiple
gocls and ob jectives to be met, including those dealing with content,
basic skills, problem solving, attitudes, dispositions, and critical
thinking skills. It is clear that no routine or "pet” teaching approach
can effectively meet all of these needs. Effective teachers draw from
a wide repertoire of instructional strategies and models, ad justing
their choices to meet their intfended ob jectives and the needs of
particular students.

There are many instarces in which the most efficient and
effective way o teach certain kinds of knowledge is through
expository teaching or teacher-directed, step-by-step learning. In
such cases, direct instruction, presentations, and skills practice are
appropriate. However, therz are many other times when methods that
appear time consuming yield the greatest results in the long run. When
students are given the time and materials to be active investigators,
they are able to construct a basic framework of knowledge within
which To expand their understanding.

Learning for understanding ofTen requires experimentation,
problem sclving, collaboration, and manipulation of physical objects.
Therefore, teachers need medels of teaching that include inquiry
learning, cooperative learning, conczpt attainment, and class
discussions. These models have as a goal the formaticn of cognitive
structures including concepts, generalizations, facts or mastery of
dizcrete skills. As tzachers understand the wide variety of
instructional strategies avaiiable, they will be better able to choose
and combine them to integrate affective and cognitive development
and to educate for understanding, both of the content and of self.

.adarted from How ‘o Develop a Professional Portfolio — A Manmal for Teachers
by Campbell, Cignetii, Melenyzer, Nettles, Wyman - .




